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CriteriaNo. 1

Curricular Aspect

1.2 Academic Flexibility

1.2.1

Curriculum provides adequate choice of coursesto students
asoptional / electivesincluding pedagogy cour ses for which
teachersareavailable.

Any other relevant infor mation




Pedagogic Studies

Every student teacher can to opt for any one course from the following Subject Education Courses

List of Subject Edueation Courses:

Course Course 3 Course Course 7

Code ?'ﬂlhjmzt Education 1 Code Subject Education Il
1101 | English Language Education 2101 | Book Keeping and

Accountancy Education

_w:ri Gujarati Language Education 2102 | Economics Education
103 | Hindi Language Education 2103

Geography Education

1104 | Marathi Language Education 2104 | History Education
1105 | Sanskrit Language Education 2105 | Social Science Education

1106 | Urdu Language Education 2106 | Science and Technology
Education

1107 | Mathematics Education
1108 | Commerce Education
The students have choice of only one Method from each group.




duecation
. . Language E t bv student teachers F
?ums Vo E-rl:cllfﬂ-:g;ﬂ Eﬂ:’flgg {cxc%uding hours to be spent Y s
otal Credits: 4, Marks: 1 "
completing assignments)

Mote: Figures in the bracket show hours.

1% Language
i hin English g
Todule 1: Und Erstnﬂﬂing Curricnlum nnd Aims of teac i

will be able to -———
Objectives: After learning this module the student SRl

3 nelish Language i
= Drsufguagﬂ a5 a means of communication.

- express the importance of English s perceptives and features of English

- develop insight into major concepts, princ!

Lanpuage at school level . e
: ﬂnﬂl}ttgf:ﬂlurcs and principles of curriculum development of Engli guag
Content:

L. Mature of English Language: (4) !
English as: a global language, language of knowledge, language of literature, language of

science and technology, link language at national level, language of lsnﬂware:l in
computers, language with enriched vocabulary, major language of news and mfﬂ"ﬂﬂ“fﬂm
official language of many intemational organizations, most commonly taught foreign
language, library language for higher education

2. Structure of English Language (4)
Phonetics of English Language, Stress and Intonation, Parts of Speech, Tense, Voice,

Direct- Indirect speech, Punctuation, Word Formation, Figures of Speech, Characteristics
of prose, poetry and drama

3. Basic Skills ofEnglish Language (5)
Characteristics of and relationship among four Basic Skills ofEnglish Language namely
Listening, Speaking, Reading, Writing

4. Principles of Curriculum Development of English Language (2)

Nature and concept of curriculum, Characteristics of Curriculum (Comprehensive,
Balanced, Graded, Relevant, Progressive),

Module 2: Planning of teaching English La nguage

Objectives: After leaming this module the studen
- understand the aims of English Langua
- Plan for developing four Basic Skills o
- wrile instructional objectives of teachi
establish correlation ol English with o
design learning experiences for achievi

teacher will be able tg -
&e Education at schog] level

ther schoo| subjects and life situations
& Various objectives of English leaming
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Content:
1. Objectives of Teachi :
] o ching English at upper pri
State Curriculum (3) mary and secondary school level as given by

: ImP“T“m and characteristics of good planning(2)
Identifying and desipnin X &
g teaching-learnin :
o : : ox . w_ v .
4 E.:uupiﬁ. PI;mmng ICT applications in Imr:l'mi ]'-ngfir;:::s' Crpnising wetieticsmag
~ Planning for organizi - - .
N i}‘;lﬂiﬂi. quif Ia:.?;i various curricular activities, such as debate, discussion, role play,
ki e Euage games, mock interviews, cross word puzzles, dra te
making on issues related to English language (3) P , drama, poster
5. Planning for organizing
- £ Teﬂchgm:mnb Evanlts such as poetry recitation, literary meet, English cultural
program, ers’ Day English exhibitionetc, (3)

aodule 3: Facilitating learning of English Language

Objectives: After learning this module the student teacher will be able to ---
. understand pedagogical shift in teaching of English Language
. use various methods and models of teaching in teaching of English Language
- facilitate self leaming of English
- promote cooperative learning in leaming of English

Content:
1. Pedapogical shift from memorizing content to acquiring skills, from structural approach 10

communicative approach, from formal acquisition of language o functional application of
language and from deductive thinking to inductive thinking (3

2. Using narration/explanation and demonstrations for better com prehension (2)

3. Facilitating learners for self-study through use of dictionaries, thesaurus, encyclopedias

computers, online learning (3)

4. Using Small Group and Whole
Collaborative approaches to learnin
Discussion, Simulation and Games,

Group Instruction strategics through Cooperative and
g, Brain storming, Role Play and Dramatization, Group
Quiz, Mock Conversations (6)

Module 4: Evaluating student-learning and Professional Growth of teachers

Objectives: After learning this module the student teacher will be able to —-
4 comprehensive evalu ation

- explain concept of conlinuous an vo Al
o nssessment in English Language Education

- develop indicators for performant ; ek .
- construct various tools for formative and summative evaluation in English Language

Education y
to develop professionally as a good English teacher

- understand importance of and ways . :
- plan for an action research related o English Language Education
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Content:

1.

2,

_ tion, formative and
ive evalua
Concept and importance of continuous and comprehens

summative evaluation as constructivist perspectiVe {ﬂcc
Developing framework and indicators for P‘f"mrmmi ament
writien and oral tests, oral presentations, Written assiE e
discussions/ role play/ interviews, scores of quiz, projee

ies (2 . - and administration of
rcu::;:ﬂf:m of test items {me.gnded and structured) 1n Enghsh a

assessment in English: Scores of

¢, observations during group
port folios, performance

tests (2) - formal examination system and
u “ £l n = . h nDT_ asﬁﬂssﬂd lrl uﬂ“
Exploring aims and objectives in Englis lar activities (2)

their evaluation through various curricular and E;U:iﬂﬂ )

fessional development for English teachers through == :
e . P"&rti-:ipalinnpin seminar, conferences on English Language E‘dujatlm.l

« Books, journals and periodicals regarding English Language Education

« Computer and online resources regarding English Language Fl-:fd“fﬁ“_":m

« Collaboration of school with colleges, universities and other institutions

« Reflective practices regarding one’s own teaching performance

e Use of Feedback from leamers, colleagues and self
Teacher as a researcher: Role of research in generation of knowledge, Research for
problem solving in teaching of English, Doing action research in English Language
Education, Review of research English Language Education (2)

. Participating in social activities such as book exhibitions, English lectures/drama /movies,

Popularizing English Language Education (2)

Assignments : { 25 marks )

Preparing learning material/games/script for dramatization for facilitating English Language

Education (10 marks)

2. Write a report regarding problems of English teaching based on g
teacher of a secondary school, (10 marks)

n interview with an English

3. Prepare one lesson note based on any one of Team Teachi i i
o Teachiog (5 Mseka) ng/ Collaborative Learning/ Models

References

Banerjee Ranjana, (2007) *Teachin
Bhanot Suman (2013), *English [
Chaudhary menu (2012) *Meth
David A, (20053,
Mew Delhi

g of English’, Rajat Publicag i
anguage Teachin o
: - odalogy of Teachin
Teaching of En glish for Creati

E:. Kanishkga Publishers, New Delhi.
2'. Pearson, New Delhi.
ve Activity® "Commonwealth Publishers
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: 0
1.7, Mathematics EAV - pe spent by student teachers fy;

: Subject Education
Course 3: Subjec 60 for theory €xX

Credits: 4: Marks: 100; Hours:

completing assignments
Mote: Figures in the bracket show hours

for currigulum iransaction

s of Mathematics (Credit 1, Hours 15, Mark

Module 1: Understanding Curriculum and A
=) dent te
Objectives: After learning this maodule the student ¥ )

- explain the nature and structure of Mathematic

- state the aims of Mathematics education :
ematics teaching

- plan for imbibing values through Matheme uired for becoming a mathematics

- elahorate on skills, competencies and commitment req
teacher .

- write instructional objectives of teaching of a topic _

- analyze features of existing curriculum of Mathematics in the li
principles of curriculum development

- establish correlation of Mathematics with other subjects

acher will be able to-

ght of NCF 2005 znd

Content:

I. Nature and Structure of Mathematics: Characteristics and functions of Mathematics:
Branches of Mathematics; Facts, concepts, principles, rules and theorems in
Mathematics(2)

2. Aims of teaching Mathematics (2)

3. Values developed through mathematics (1)

4. Skills and competencies (Content, contextual,
ma?agmcnt, evaluation) and commitment requi
SIJJ:H:'t}; values) for Proficiency in Mathematics

2‘ 3':1::]:% problems of everyday life through mathematics (1)

; JECtives at upper prim

7. Determining ac:cptzhle "‘:]3:‘5 secondary school Jeyel as given by State Curriculum (1)
Bloom and Anderson’s hierare o earners’ understanding with the help of

f'teaching{z}

f ic a
oF curmiculum development ang Trends i teaching in NCF 2005; General principles

Mathemat : i

: Strriculum 1 ACs curriculum: Consideration in

curriculum of Mathematics 7 0 Mathemagics, i 1 isti
at 5 A“Hlysls of featyres of existing

9. Establishing ¢orre] ation of M athemay ary and secq ndar

transactional, preparing teaching aids,
red(towards learner, subject, profession,
teaching (2)

SND.T, Wop, B4

n '
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Module 2: Planning of teaching Mathemagies
Objectives: After learning this module the sgyy
- explain importance and dlarﬂtleris'eim of

- plan for teaching major coneepts, princs
- : 5 Principles eori .
- design and implement co-curricylar nctiuip e ofMatbemitics ot sctodt evdl

(Credit 1, Hours 15, Marks 25)
ent teacher will be able to-
planning

Content:

1. Importance and characieristjcs of good planning (1

2. Planning for designing learning experien L3lt
material for teaching following conte nt:(12)

3. Real Numbers, Sets, Alpebraic Ex
Proportion and Variation, Probabilit
Similarity, Quadrilaterals, Coordinat
Mathematicians ( Any three).

ces, activities and developing instructional

pressions, Linear and Quadratic Equations, Ratio,
¥, Statistics and Graph, Triangles-properties, Circle,
¢ Geometry, Trigonometry and contribution of Indian

. Planning for organizing various co-curricular activities such as quiz, drama, poster making
on units related to Mathematics; Mathematics Day celebration. (2)

Module 3: Facilitating learning of Mathematics (Credit 1, Hours 15, Marks 25)
Objectives: After learning this module the student teacher will be able to-

- use various methods and models of teaching Mathematics

- promote construction of knowledge

- facilitate self learning of Mathematics

- promote cooperative learning

- use various learning resources

Content:
I. Using explanation and activities for facilitating understanding (1)
2. Promoting thinking and construction of knowledge through using Concept Attainment,
Inductive Thinking, Problem solvingand Project Based Learning (4)
3. Facilitating learners for self-study through use of computers, Intemet resources-Websites,
You Tubes, online learning, using activity sheets, assigning homework/assignments (2)
4. Using Small Group and Whole Group Instruction strategies through Cooperative and
Collaborative approaches to learning(3) ‘ 1
5. Facilitating learning through Inductive-deductive and analysis-synthesis method (2)
6. Using learning resources for teaching Mathematics: (3)

* Mathematics laboratory
»  Audio and Visual aids

i ice, bank, exhibitions
*  Community resources such as post office, bank,
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Module 4: Evaluating student

i to-
Eﬁjﬂﬁifﬁ fler learning this module the student teacher will be able

Content:

Assignments: ( 25 marks)

i
teacher (Credit 1, Hou

o

Jearning and Professional growth of

inuous and com prehensive evaluation

- explain concept of cort (open-ended and structured) in Mathematics for Hdminiﬂlfﬂ% :

- construct the test items
of tests o the leamers .

. construct various tools for formahive an e

suggest various activities for teachers to develop professionally

- plan for an action research

- organize various social activities for
popularizing Mathematics educat ion

d summative evaluation in Mathematics

development of mathematical attitude

Concept and importance of continuous and comprehensive evaluation, formative
summative evaluation as constructivist Perspective (2)

of tests (3 Fi
Explcrri:tg}aims and objectives in Mathematics not assessed in formal examination syster_!_l__f;-_',_ ]
and their evaluation through various curricular and co-curricular activities such alsl B
assignments, homework and projects (1) N
Professional development for Mathematics teachers through (5)

» Participation in seminar, conferences

* Computer and online resources

» Collaboration of school with colleges, universities and other institutions
» Books, Journals and periodicals

» Reflective practices of Mathematics teachers

= Field visits

» Use of Feedback from learners, colleagues and self

Teacher as a researcher: Leamning to understand through research- how children learn
Mathematics, Action research in Mathematics. (2) :

Organizing social activities such as Mathematics club, exhibitions/ Mathematics fair for nj-',r'?-';-
development of mathematical

attitude and popularizing Mathematics education (2) ChEoty

Drganizing. Mathematics exhibition/ Mathematics fair in group for School |
students/society and writing a report including following points:

of material for exhibition/fair, execution of exhib
obtained from students,

Planning and preparation

ition/Mathematics fair, feedback
teachers and parents and reflections an experiences {lﬂ?

Prepare any one from these: chart mathematics Marks)
i N ’ game, flash cards, graph
for explaining mathematical concept or deriving new rule or formula i]“gal:::itrif:; mode

B6
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3. Prepare one lesson note baseq on g
models of Teaching (3 Marks) "y one of Team Teaching/ Collaborative Learning/
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company, New Delhi. odem Mathematics, Dhanpat Ra Publishing

t John W, 1. Kahn, Research in 2 i :
Bes ducation, Prentice Hall India Pvt, Ltd., New Delhi

Bhalwankar, A.G., Modi K. 1., Ra : ;
g N.D.T. University, Mumbai. wool S. (Editors) Pathways in Mathematics Education,

Chadha B. N. and Agarval 5. M., Teachin
Dhanpatrai and Sons, Jullundur,

Deng, Z. (2013). School subjects and academic disciplines. In A.

Goodson, 1F., & Marsh, C.J., (2005). Studying schmﬂ : uhjmu?a:tﬁfﬁ::ﬁ::; .& K.

James, A-Reddy, T.V., Techniques of Teaching Mathematics, Neelkamal Publications New
Delhi.

Lampert, M. (2001). Chapter 1 & Chapter 2. In Teaching problems and the problems of consciousness.
Aakar Books.Delhi

Mangal §. K. (1981). Teaching of Mathematics, Prakash Brothers publishers, Ludhiana.
Pathak, A. (2013). Social implications of schooling: Knowledge, pedagogy and

Patil, M.R. (2004). Mathematical concept and computers in science, Chand
Publication,Routledge

Saksena R E. (1982).All India Seminar cum Workshop in Mathematics Education, NCERT,
Delhi.

Siddhu K. 8. (2010).The teaching of Mathematics, Sterling Publishers, New Delhi,

Sudhir K., Teaching of mathematics, Anmol Publications, New Delhi.

Walbrg Herbert J., Geneva D. Haertel (Editor), The International Encyclopedia of Educational
Evaluation, Pergamon Press, Great Britain, 1990

Weir (Eds.), Curriculum, syllabus design and equity: A primer and maodelteaching. Yale University
Press.

Dandekar W.N. , Shaikshanik Mulyamapan V Sankhyashastra, Shrividya Prakashan, Pune
Hakim Prabhakar, Shaikshanik Mulyamapan ¥ Sankhyashastra, Nutan Prakashan, Pune
Hakim Prabhakar , Ganitache Aashayyukta Adhyapan, Nutan Prakashan, Pune

Jagtap HN., Ganit Adyapan Paddhati, Nutan Prakashan, Pune.
Jagtap HN, , Shaikshanik Tantravidyan, Nutan Prakashan, Pune
Kadam C.P,, Chudhari, Shaikshanik Mulyamapan, MNutan Prakashan, Pune

Marathe Sham, Bhartiy Ganitinchi charitre. . |
NCERT, Rashtriy Abhyaskram Aarakhada- 2005, Translated in Marathi by MSCERT,

Kumthekar Road, Pune |
Oak Suman, Shaikshanik Tantravidyan, Shrividya Prakashan, Pune
Patil p rashant. Shaikshanik Tantravidyan Aani Vyavsthapan, Nutan Prakashan, Pune.

87
S N.D.T. women's University, Mumbai

g of Mathematics (for secondary School teachers),



i tion h
Course 7: Subject Eduoeation 11: 3. Geography L hours to be spent by student teache

udin
Total Credits: 4; Marks: 100; Hours: 60 for {heory excluding

for completing assignments
Mote: Figures in the bracket show hours

hy (Credit 1, Hours 15
Module 1: Understanding Curriculum, Nature and Aims of Geograp d '
Marks 25)

Objectives: After learning this module
- explain the meaning, definition Jnature
- understand the aims of Geography education .
plan for imbibing values through Geugrapl}r tﬂﬂﬂ:’"“ﬁ- |
- write instructional objectives of teaching of a topic ] ¢
- analyze features of cfxist‘mg curriculum of Geography in the light of NCF 2003 !'_'.._
principles of eurriculum development
establish correlation of Geography with other subjects
Content: o =~
1. Meaning, Definition and Nature of Geography: Geography as a fl':ﬂ'miﬂ":'“ t_’f earth
surface, explanation of various geographical phenomena , visualization personality of “" 3
region and Analysis of interplay between man and environment (3) : i
2. Structure of Geography: Branches of Geography (Physical, Human, Regional)z
concepts, features and importance (2) K
3. Aims of teaching Geography Education: Cultural Aims, Intellectual Aims, Social or
Citizenship Aim, Relating Geography Education to the environment (natural environment,
artifacts and people) (2)
4. Values in Geography Edueation: Educational Values, Ecological Value, Social Value,
Physical development Value, Recreational Value, Cultural Value (1)
5. Objectives at upper primary and secondary school level as given by State curriculum (1) +
6. Determining acceptable evidences that show learners” understanding with the help of
Bloom and Anderson’s hierarchy of objectives of teaching (1)
7. Expectations about constructivist Geography teaching in NCF 2003, General principles of}
curriculum development and Trends in Geography curriculum; Consideration in
developing learner centered curriculum in Geography, Analysis of Features of existing
curriculum of Geography at upper primary and secondary school level and textbooks(4)
8. Establishing correlation of geography with other school subjects and life(1)

the student teacher will be able to-
and structure of Geo graphy

Module 2: Planning of teaching Geography (Credit 1, Hours 15, Marks 25)
Objectives: After leamning this module the student teacher will be able to-
explain imporiance and characteristics of plann ing

- plan for teaching major concepts, principles and theories of Geography at school level|
design co-curricular activities for Geography
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Content:
1. Importance and charggger

2,

3.

; sti
Planning for d“ﬂigning 'Cs of poog Dlanning{n

instructional materig| for :EI':E :HPWiFHEES. field wvisits, activities and developing
theories in chgmph}' Curriculy il ) Migar Coriceyts, aelpien and
latitudes and ]ﬂnEiiudﬂﬁj-Uifﬁ: . m~SEmndarF School level: location (Grid system of
Time, Globe (Equator rentioting between sites (loeation) and situation {place)

' Cancer and (he Tropie of Capricorn), Solar 5_!.a5tern:

theory. Contribution of eminent scientists

Sea shore life, Botanical ng'iﬁ'mi“-ﬁ experiences; Planning field visits( Market
Barden, World trade center, Green house ,National Park, Poly

house ,Industry, Sanctuary, va|] L

activities, laboratory mpr:riﬂnﬂgr;:;iginﬂulmatmn, lefcmrmm, River etc.); Organizing
geography(3) E groups, planning ICT applications in leaming
Planning Er ﬂrgal_:azmg various curricular activities, such as debate, discussion, drama,
poster making on issues related to geography. Organizing events on specific day such as
Earth .Da}-', Cnnsum_er day, Environment Day, Population day, Geography Day etc (2)
Planning and organizing field experiences, Geography club, Geography exhibition (1)

Module 3: Facilitating learning of Geography

Objectives: After learning this module the student teacher will be able to-

- understand Psychology of learning & teaching of constructivism in Geography
- use various methods and models of teaching

- facilitate self learning of Geography

- promote cooperative learning

- use various leaming resources

Content:
l. Perspective on the Psychology of learming & teaching of constructivism in

Geography (2) = :
Promoting thinking and construction of knowledge through using Concept Aftainment,

puided discovery, Project Method, Journey method, regional method, comparative method

(8)

Facilitating learners for self-st
You Tubes, Geography Channel ,
homework/assignments (2)
Using Small Group and Whole

Collaborative approaches to learning, e
Group Discussion, team teaching, Games, Quiz (

udy through use of computers, Intemnet resources-Websites,
online learning, using activity sheets, assigning

Group Instruction strategies through Cooperative and
Brain storming, Role Play and Dramatization,

o9
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y it 1, H
Module 4: Evaluating student-learning and Professional growth of teacher (Credit 1, Hours

15, Marks 23)

adule the student teacher will be able to-

—_— ing this m
Objectives: After [camning ation

explain concept of continuous and comprehensive evalu
develop indicators for performance assessment in Creography | "
construct various tools for formative and summative evaluation in Geography

understand importance and ways to develop professionally

- plan for an action research

Content: . ‘
I. Concept and importance of continuous and comprehensive evaluation, formative and

summative evaluation as constructivist Perspective (2)

2. Developing framework and indicators for performance assessment in Geography: Learners
record of observations; Field diary, Mapping, Portfolio; Assessment of project work (both
in the laboratory and in the field); assessment of participation in collaborative learning;
Assessment of experimental work in Geography (3)

3. Construction of test items (open-ended and structured) in Geography and administration of
tests (3)

4. Exploring aims and objectives in Geography not assessed in formal examination system
and their evaluation through various curricular and co-curricular activities (1)

5. Professional development for Geography teachers through (2)
= Participation in seminar, conferences
»  Computer and online resources
* Collaboration of school with colleges, universities and other institutions
+ Books, Jounals and periodicals
= Reflective practices of Geography teachers
»  Field visits
* Use of Feedback from learners, colleagues and self

6. Teacher as a researcher: Learning to understand how children learn geography through
research, action research in geography, (3)

7. Organizing social activities such as exhibitions, Geography fair for development of
scientific attitude and popularizing Geography education (1)

Assignments: ( 25 marks)

1. W{‘iling a report based on visil to any one place such as oeeanography Institute,
Climatology Department, Municipal/ Corporation Environment Dept, Rural health

Dept, Water pumping Plant, Planetari
Marks) num, Geography Dept Industry/Factory etc, (10

2. Writing a report based on visit

z to any one place such " .
Praject, and Poullry Farm, agric prae Such as Agro tourism Places, Dairy

ulture cuilcgeﬂschmisfunivﬂsity and writing a report
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including  following  poings:
structure of Project, opinion An
4. Prepare one lesson note based
Models of Teaching (5 Marks)

lanni :
dl;ﬂnnmg and preparation, objectives, implication
eedback. (10 Marks)

D -
1 any one of Team Teaching/ Collaborative Learning/
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i 1z . istory Fdlueation

Hours: 60 for theory excluding be spent by student teac

Course T: Subject Educatior iours for
Taotal Credits: 4; Marks: 1000,

for completing assignments
Note: Figures in the bracket ghaowy Ioirs

Module 1: Understanding Cu rriculum nnd Aims of Iistory and Polit

(Credit |, Hours 15. Marks 23)
Objectives:  Afler learning ihis module
e Elaborate the nature ond the siructure of Hi

» Explain aims ol History teaching.

«  Plan for imbibing values through history and political science .

» Explain changing concepl of History and political Science Education teaching

o Write instructional objectives of teaching of a topic.

s Analyze features of existing curriculum of History an
of NCF 2005 and principles of curriculum developmen
Education at secondary school level :

« Understanding and explain Constitutional Vision for a Democratic India The making

of the Constitution of India
« Establish correlation of History with other school subjects and life situations.

Content:
1. Nature and the structure of History and political Science Education: characteristics
and function of history and political science; The periodization of : WorldHistory, Indian ';:--
History: Ancient, medieval, modem and contemporary societies, Thinking in terms of
problems for anmalysis in History. Evidence, Facts, arguments, concepts, changing ==
concepts principals (Evidence, facts, arguments, categories and perspective; Distinctions
between fact and opinion and between opinion, bias and perspective; Evidence-based :
History teaching; Primary sources and the construction of History (1) -
2. Alms of teaching History and Political Science education (1)
e Developing critical thinking and insight .intemational understanding , scientific
attitude and scientific temper '
» Acquire the skills to understand the method and process of that lead to exploration i
knowledge in history
» Relate education to the political science and other social sciences
* Solving problems of everyday life and relate past ,present and future
3. ia::l;:ie tgzcs;ar:;n:fnc:f::::mﬂndtca;:?mdur:fg. Skills, competencies (Content,
commitment required {Ic};vurda Ie;urnger Im-.ra:zli s::}‘;::l mﬂ;?ﬂ*—‘{ﬂ:ﬂh '-'f\’ﬂluatiﬂn} o
Proficiency in history teaching (2) T Foshh AN 00 R0t YRR ok

4. Meaning and structure of Iist ,
analysis (3) ory and politics Education, elements of content

ta-

the student teacher will be able 1
| Science Education

story and politica

e
d politics Education in the light
t History and Political Science
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S.M.D.T. Women's University, Mumbai



; yalues and I.:E-H-Tﬂing Hiﬂtﬁ-r}i: C
: nstitution : iy
I,'_!If lhE Co of ocial T Viﬂlﬂn Mo a

jarism:  Imbibing the slice, | !
P“"“wmm" vironment, healyy, Peace » Negrity, Cooperation, conger kr li s
¢, Objectives &L UPPEE Primary and seoqp gy, u:"“!f cquality gy o e and
rmining acceptable ey . SChool leve] gy : .
Fe dﬂndefu *s hi dences (hyq Show learnes . Blven by State curriculum(1)
Bloom &7 e HBlatchy of objectivey or } Understanding with the help of
g Eﬁpﬂmﬁ““"‘ about teaching OF leaching ( 2)

in NCF 2005 :
curriculum development and Trends in hisu;r;] En;raj principles of history and politics
and politics curriculum; Consideratian in

ing learner cent . by
dﬂﬂlﬂ'ﬂ A ':red t“rrl':.-U[um In I-LISIGI'_‘I" and pﬂ]itir;s, ﬂnnl}lsis n_l' F‘:Etlll'f_‘.ﬁ of

existing curriculum of Educﬂiiun at u :
textbooks (2) PPer primary and secondary school level and

g. Establishing correlation of History
subjects and life (1)

Demagratic India The making

and Political Science Education with other school

Mpdule 2: Planning of Teaching History and Political Education (Credit 1, Hours 135, Marks

%)

Objectives: After learning this module the student teacher will be able to-

- plan for teaching major concepts, principles of History and Political Science
Education at school level

- explain importance and characteristics of planning teaching —leaming of history

- design co-curricular activities for History and Political Science Education at school
level

Content;

1. Major Concepts, principles and theories in history and politics curriculum at Secondary

’ : d perspective; Distinctions

School level: Evidence, facts, ﬂrgument?,‘nategnne:n:npe rfpeclt]iw: oy

e fud s, sifnkn 244 bwﬂ;"hﬂpm'ﬂ;uc::n of History Thinking in terms of
Hi - e Primary sources and the con TR : ,

pmsE:::T te?chmg,l E:Js inr;istnr}* Social Formations in History Diflerent T-‘D;Elzl fﬂn}:;?nﬂ

I ! . iodisati ndian £

= H;E::; ar zn?hz perjndiﬁﬂﬁ‘]“ af World History; The periodisation o ry

an

societies
Ancient, medieval, modem and contemporary

. History and politics
*  State-formation and different LYPes of statcs In ';:11d::5: American Revolution/French
Y itizens
* Capitalism, democracy and ©

Revolution) : 0
: wen Qiudy: Germany
*  Faseism and dictatorships (Casc Y

f oo History
*  Seleot Issues of Social Change "; md:::l change
* Culture, social stratification and S

society
* Shared religious cul

hip (Casc

¢ Ttaly of the inter-war period).

in India; Caste and class in Indian

: ities in India
flicts between FENEIONS communitics in I
contlicts
turcs and
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lass structures as well
ifferentials and how these cul across caste and € S
l es. (Case Suudy: India)

= ies in History 3
lical pedagogies n I i k-
stand erl children to craft little nuggets of History from

s Gender d s
religious commu nitt

« [Interactive, constructivi o

o Going beyond the texthook; gelting
AR < (5)

primary sources | , | ;

2. Planning for teaching-learning history : (3)

- eristics of good planning ..
1 rtance and charncleresiics O _— k-
: IZI“:::iﬁmlinn and  organization of concepts for teaching leamning of history 8

Instructional materials required for planning teaching-learning of history and leamers’ S58
icipation i cloping them e

= ?::“b:i}p}::;n :,:; Ezesi;niig teaching-learning .e?cpcrien::e‘sE Plaﬂninlg field ws!ts( :
museumn. fort, historical places, etc.), Organizing aclivilies, eXperiences, maJr{mg y
eroups, planning ICT applications in learning Flanning for _‘::"TE““'F'“E various
curricular activities, such as debate, discussion, drama, poster making on issues related
to history .

3. Design co-curricular activities for History and Political Science Education at school level

« Organizing events on specific days such as Constitution Day, History Day, Human
rights Day, Women's day, Independence Day, Non violence Day, Republic Day,
international peace day, etc.

» Planning and organizing field experiences, history club, history exhibition (5)

- g e e By W L, T T

Module 3: Facilitating learning of history education (Credit 1, Hours 15, Marks 25)
Objectives: After leaming this module the student teacher will be able to-
- use various methods and models
- facilitating learners for self-study
- using Small Group and Whole Group Instruction strategies through Cooperative and
Collaborative approaches

using leaming resources for history &political science Education

-

Content:
|. Pedagogical shift from history and politics as fixed body of knowledge to process of
constructing knowledpe(1)
3 E:jng “wiﬂ”fmﬂ]ﬂnﬂliﬂn and demaonstrations for scaffolding (1)
. . ng inquiry based s:t:au:g;..r for t‘esu:hing thinking skills and construction of knowledge
rough Using narration/explanation, storytelling, demonstration social inquiry , use of

sources, inductive thinking , guided discove [ '
B3 ‘ : ry, Problem solving, Project Based Learning,
urge_u!mng Experiences s activities (5) J g
. Fan.lhlnimg learners for self-stud
activity Packages (2)

2,

¥ through use of computers, online learning, using
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2. Planning for teaching-learning history 1 (5)

3. Design co-curricular activities for History and Political Science Education at school level

Module 3: Facilitating learning of history edueation (Credit 1, Hours 15, Marks 25)
Objectives: After learning this module the student teacher will be able to-

-
-

-

Content:
1.

s and how these cut ACross caste
Case Study: India) ‘
¢ and critical pedagogics in History _ i
to craft little nuggets of History -"fi.-

Gender differential
religious communilics. (

Interactive, constructivis . P
Going beyond the textbook; getting children

p[i'll'l{l-'r}' sources 5)

et rood planning ,
Importance and characteristics of gooc , : B
|d::tiﬁ.1:miﬂﬁ and organization of concepts for teaching-learning of history =8

Instructional materials required for planning teaching-learning of history and leamers".

icination in developing them
TEEEE:?L dcﬁipgrtl:g teaching-learning experiences; Planning field visits( =
museum, fort, historical places, etc.), Organizing activities, experiences, 'T'ﬂ}f'“ﬂ'
groups, planning ICT applications in learning Planning for ‘WE““'_I‘“E vanous S
curricular activities, such as debate, discussion, drama, poster making on issues related
to history

Organizing events on specific days such as Constitution Day, History Day, Human
rights Day, Women's day, Independence Day, Non violence Day, Republic Day,
international peace day, etc.

Planning and organizing field experiences, history club, history exhibition (5)

use various methods and models
facilitating learners for self-study

using Small Group and Whole Group Instruction strategies through Cooperative and
Collaborative approaches

using leaming resources for history &political science Education

Pedagogical shift from history and politics as fixed body of knowledge to process of 1

constructing knowledge(1)

2.
3.

Llsslng narration/explanation and demonstrations for scaffolding (1)
Using inquiry based strategy for teaching thinking ski
through Using narration/explanation,
sources, inductive thinking |, guided discovery,
Organizing experiences s activities (5)

- Facilitating learners for self-
activity Packages (2)

lls and construction of knowledge
storytelling, demonstration ,social inquiry , use of

Problem solving, Project Based Learning,

study through use of computers, online learning, using
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. Using Small Group and Whole Grou

¢ Using leaming resources for history

P Instruction strategies through Cooperative and
2, Brain storming, Role Play and Dramatization,
mes, Quiz (3)

and political science EducationHistory room, audio
places, visit to local governing body (3)

Collaborative approaches to learnin
Group Discussion, Simulation and G4

and visual aids, museum, Historical

Module 4: Evaluating Student learning and professional growth of teacher (Credit 1, Hours

I ﬁ: Mﬂl‘ks Ij]

Objectives: After learning this module the student teacher will be able to-

- explain concept of continuous and comprehensive evaluation

- develop indicators for performance assessment in history and politics education

- construct various tools for formative and summative evaluation in history and politics
education

- understand importance and ways to develop professionally

- plan for an action research

Confent:

L

2

- Teacher as a rescarcher:

Concept and importance of continuous and comprehensive evaluation (CCE), formative
and summative evaluation as constructivist Perspective in history education (2)
Developing framework and indicators for performance assessment in history: Leamners
record of observations: Field diary, herbarium and collection of materials, Oral
presentation of learners work in social science, Portfolio; Assessment of project waork in
the field; asscssment of participation in collaborative learning (3)

Construction of test items (open-ended and structured) in history and administration of
tests. Types of questions, best suited for examining/assessing/understanding the different
aspect of Social Sciences; Questions for testing quantitative skills, Questions for testing
qualitative analysis; Open-cnded questions. Open-book tests: Strengths and limitations

look for? Assessing projects: What to look for? (3)

evaluating answers: What to s
rmal examination system and

Exploring aims and objectives in history not assessed in fo
their evaluation through various cu rricular and co-curricular activities (1)
Professional development for history teachers through (2)

* Participation in seminar, conferences

* Computer and online resources -
» Collaboration of school with colleges, universities and other institutions

* Books, Journals and periodicals
* Reflective practices of history teachers

* Field visits
* Use of Feedback from learners, colleagues and self

Learning to understand how children learn history through

research, action research in history. (3)
106
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history fair for development of |

: s ihitions, ;
7. Participating in social netivitics such as exhibi - hstory cducation o

historical approach and scientific attitude for popularizin

Assignments: ( 25 marks)

1. Organizing o history r:xl
including following pomnts:
reflections on expericnces (10 Marks)
Writing a report based on visil to any one p
present in group / (10 Marks}

3. Preparc one lesson note based on

Models of Teaching (5 Marks)

<tudentsisociety and writing a report

pibition in group for School ition, feedback obtained and

Manning ond execution of exhib

lace such as historical places, museum elc. and

(=]
"

any one of Team Teaching/ Collaborative Leaming/
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Technology Education

——— d ::
11: 6. Seience an o be spent by student teachers &

. & t Education :
Course T: Subjee " iours: 60 for theory excluding hours t

Total Credits: 4. sarks: 100; 1

for completing assignments -
Mote: Figures in the heacked show lours for curfculum transachio |

Module 1: Understamding Curricalum and Alms of Seience and Technology (Credit 1, Hours

15, Marks 25) .
Ohjectives: Adler leaming this module ihe student teacher will be able to-

explain the nature and structure of science

. understand the aims of Science education

- plan for imbibing values through Science teaching

. write instructional objectives of teaching of a topic

analyze features of existing curriculum of Science and Technolo
2005 and principles of curriculum development

. establish correlation of Science with other subjects

gy in the light of NCF

Content:
1. Nature and Structure of Science: Characteristics and functions of Science and Technology,

Branches of Science: Facts, concepts, principles, laws and theories in context of science
(3)
. Aims of teaching Science and Technology:(2)
Developing scientific attitude and scientific temper
. Murturing the natural curiosity, aesthetic senses and creativity in Science
. Acquiring the skills to understand the method and process of science that lead to
exploration, gencration and validation of knowledge in science
6. Relating Science education to the environment (natural environment, artifacts and people)
7. Solving problems of evervday life
8. Values and Leaming Science: Imbibing the values of honesty, integrity, cooperation,
concem for life and preservation of environment, health, peace, equity (2)
9. Objectives at upper primary and secondary school level as given by State curriculum (1)
10. Determining acceptable evidences that show learners’ understanding with the help of
. Bloom a:}d Anderson's hierarchy of objectives of teaching { 2) '
Expecions st consts s g i NP 200, Generl pinies of
, in Science curriculum; Consideration in d i
learner centered curriculum in science, Analysis of Featu AR 1 in developing
res of existing curriculum of

science and technology at upper primar
o b ¥ and secondary school level and
12. Establishing correlation of Science with other school subjects and |1r¢(1}mxthﬂnk5{4}

T R

hﬂ! :ll ule 2: Planning urltcm:hing Science and Technology (Credit 1, Hours
jectives: Aﬁe.r Jj:ﬁmlng this module the student teacher will be ab;u
- explain imporlance and characieristics of planning

15, Marks 25)
1=
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g

plan for teaching major concepts, princi
school level 5 principles and theories of Science and Technology at
. design co-curricular activities fur § S
cnntem:
|. lmportance and characteristics af good planni
7. Planning for designing learning ex L;““Tg{ ) i T :
instructional material for teaching rnn.:]:wi:?gﬁlmgfﬁz;'m scivites and developine
5 ¢ :
I‘::’;’:;“;“d 1:1?53?2?&2:1”‘ Zlifucllurr: of atom, Plant and animal cells, classification of
bl Electricity, Tenses s their prevention, kinematic cquations, modern pieae
ot B, M _ lfr'fws, life pmr;-_:sscs. life cycle, Origin of life and evolution,
: ¥, Magnetism, Light, Contribution of eminent cientists such as lsaac
Newtc.m. Dalton, Neils Bohr, Darwin, J. C. Bose, C. V. Raman, Albert Einstein, etc.
3. Pianf'-mg ftft‘ organizing various co-curricular activities such as debate, drama, poster
making on issues related to science/biology, Day celebrations such as Science Day, Earth
Day, Environment Day, etc(2)

learning

Module 3: Facilitating learning of Science and Technology (Credit 1, Hours 13, Marks 23)
Objectives: After learning this module the student teacher will be able to-

. use various methods and models of teaching

. promote construction of knowledge

. facilitate self leaming of Science

. promote cooperative learning

. use various learning resources

Content:
strations for facilitating understanding (1)

1. Using narration/explanation and demon
f knowledge through Using Concept Attainment,

9. Promoting thinking and construction © ‘ . _
Inductive Thinking, guided discovery, Problem solving, Project Based Learming,

organizing experim ents/laboratory activities (6) _
3. Facilitating learners for self-study through use of computers, Internet resources-Websites,
You Tubes, online lcarning, using activity sheets, assIZnINg homework/assignments (2)

4. Using Small Group and Whole Group [nstruction strategies through Cooperative and
Collaborative approaches 10 learning, Brain storming, Role Play and Dramatization,

Group Discussion, gimulation and Games, Quiz (3)
5. Using learning resources for teaching Science: (3)
Science laboratory

Audio and Visual aids
resources suc

I as botanical garden, museum, aquarium, zoo, exhibitions

Community
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ad Professional growth of teacher (Credit 1, Ho

Module 4: Evaluating student-learning a

farks 25 : e
l]jt‘nj:tnlhfcr iﬂcr Jearning this module the student l:achtr. will i:ur: a;[un
- : ; - d comprehensive evail
- explain concepl ol continuous an p e and echiiagy

i 1 sment
develop indicators lor pﬂrfunnanccﬂﬁﬁ.h O Ao o
constru¢t various tools for formaotive and summati

Technology
. understand importance and ways 1o

- plan for an action rescarch

develop professionally

Content: - ; ..
I, Concept and importance of continuous and comprehensive evaluation, formative a

summative evaluation as constructivist Perspective (2) o |
Developing framework and indicators for performance assessment In sciénce: -1;.;::.

record of observations: Field diary, herbarium and collection of materials; O ";‘.
presentation of learners work in biological science, Portfolio; Assessment of project wo
(both in the laboratory and in the field); assessment of participation in collaborative
learning; Assessment of experimental work in scicnce(3)

2,

tests (3)
4. Exploring aims and objectives in Science not assessed in formal examination system and’

their evaluation through various curricular and co-curricular activities (1) '
5. Professional development for science teachers through (2)

* Participation in seminar, conferences

» Computer and online resources

* Collaboration of school with colleges, universities and other institutions

* Books, Journals and periodicals

* Reflective practices of Science teachers

» Field visits

* Use of Feedback from learners, colleagues and self
6. Teacher as a researcher: Learning to understand how children learn science throus

rescarch, action research in science. (2)
7. Organizing social activities such as science club, exhibitions, science fair for development’

. of scientific attitude and popularizing science education (2)
Assignments: ( 25 marks)

1, Dr:g:-anizing a Science exhibition/ Science fair in
wrltlmg & report including following points: Pla
exhibition/fair, execution of exhibition/Science
experiences (10 Marks)

group for School students/society and
nning and preparation of material for © ¢
fair, feedback obtained and reflections on
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2. Writing a report based on visit 1o 4
Planetarium, Botanical garden, Zoo,
Marks)

3. Prepare one lesson note based on gn
Models of Teaching (5 Marks)

ny one place such as Science museum, Aquarium,
Water purifying Plant, Industry/Factory ete. (10

¥ one of Team Teaching/ Collaborative Learning/

References
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Optional cou
h.!:r};s: 1 ﬂﬂl E

¢ 12: Guidanee and Counscling e
r:r::!its: 4, Hours: 60for theory excluding hours to be spent by student teache

cumplr:ting assignmenis

Nose: Figures
rse Objectives: the student teachers will be able to-

Cou

in the bracket show hours for currieulum transact ion

. discuss the tools for information collection for guidance
- describe role of a school and teacher in guidance
deseribe types and process of counscling

locate issues of adolescents requiring counseling

Module 1: Concept, Meaning and Process of Guidance (Credit: 1, hours: 15, Marks: 25)

Objectives: On completion of this module the student teachers will be able to-

Content:
1.

-

6.

elaborate the concept, need & Scope of Guidance
explain the basic principles and process of guidance

- discuss the foundations of guidance, type of Guidance
discuss the tools for information collection for guidance
- describe role of a school and teacher in guidance

- discuss qualities ,skills and ethics of counselor

Concept, meaning, MNature, Need, scope and functions of Guidance, limitations of
guidance services. (3)

Basic principles and process of guidance(1)

Foundations of guidance: Philesophical, psychological and socio-cultural(1)

Type of Guidance: Educational , Vocational and Personal Guidance with special
reference to secondary and higher secondary level (2)

- Tools for information collection for Guidance: Quantitative tools- Intelligence, Aptitude

Interest, Attitude inventory and Personality; Qualitative tools-Anecdotal Records,
questionnaire, socio-metric technique, check list, rati i

e » faling scale, Interview, Case study,
Role of a school and teacher in guidance (2)

Module 2: Concept, Meaning and Process of Counseling(Credit: 1, hours: 15, Marks: 25)

Objectives: On completion of this module the student teachers will be able to

- discuss the concept, need importance, functi
. | . ' ' tions & Scope of i
- differentiate between guidance and counseling 4 N
= describe types and process of counseling
- locate issues of adolescents requiring counselin g
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functions of Counselling, limitations of counselling
un

. r bikliag ekt 2 o R
- ¥ e b
o EELG N A XL C
NN SN e e L e |

Content:
« Concept, meaning, Nature, Need anc '
; . ling(1}
. (R:En tionship and difference between guidance and counse
« nrinciples of counselfing(l) : . i
® Basic princip '[-.]mrdil‘ﬂl:“""'c and EGIBEIJI:.{E] gﬂﬂt seﬂing,

« Types of counselling: Direetive, problem assessment,

Process of Counselling: Relationship
counselling intervention, evaluation (2) N
« Counselling Approaches: Behaviourist, El}gl'l.lfl
» Counselling for Adolescence lssues: Bullying,
Handling puberty issues, Addiction [substance abuse,

networking], Suicide, Academic Stress (3)

building,

ve and Humanistic Approach (3)
Relationship with Peer and Parents,
technology induced social

Module 3: Role of Counselor in school setting (Credit: 1, hours: 13, Markards) |

Objectives: On completion of this module the student teachers will be able to-
- discuss qualities ,skills and ethics of counselor

- explain the role of counselor & importance of career counseling

- consider various factors in counseling

Content:
1. Qualities of a teacher as a counselor (2)

Skills and ethics of counseling (1)
Counselling of students with special needs (2)
Role of counsellor in developing self-concept. (1)
Career counselling in the present context. (2)
Factors to be considered in counseling (7) -
= Background Factors: Family, Health, Socio-Economic Status, ; .
* Psychological factors: Personality, Intelligence, special aptitudes, interests, values and
goals, : T
* Educational factors: Academic achievement and non-scholastic achievement

St B Wb

Module 4: Guidance for Career information (Credit: 1, hours: | 5, Marks: 25)

Objectives: On completion of this module the student teachers will be able to-
- Ei.ahumt: the meaning, need, importance and sources of career information
- discuss the date gathering techniques for career
- describe the concept of occupational information

Content:

I, Career information: Meanin
: g Need, importance of career | i
2. Sources of career information (3) e
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3

Data gathering techniques: Job analysis, Survey method (2)

Occupational information: meaning and imporance, information about education and job
opportunities and personal and social information, (4)

Disseminations of information through: Career talks, Exhibition, Class talks by subject
teacher, bulletin boards, visits, on line search (4)

Assignments :(25 marks)

1.

-

Organizing an exhibition on career information and writing a report(15 Marks)
Interviewing a school counselor/ personal counselor and writing a report(10 marks)
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4 Pespectives in Education

(Course 1: Childhood and Growing Up

Total Credits: 4; Marks: 100; Hours: 60 for theor
reachers for completing assignments Y
Note: Figures in the bracket show hours for curriculum transaction

excluding hours to be spent by student

Module 13 Learner as a Developing Individual (Credit 1, Hours 15, Marks 25)

Objectives: After leaming this module the student teacher will be able t
. c:{plﬂil‘l concept and stages of growth and development ”
. bring out relationship between development and environmental factors
¢laborate developmentally appropriate leaming opportunities based on brain research
- explain relationship of development with learning
. organize activities according to different roles of learner

Content:
1. Concept of growth and development and principles of development(2 periods)

2 Growih and development across various stages from infancy to post adolescence
(Special emphasis on concems of later childhood and adolescence) (2 periods)

3. Developmental Influences; Development as a resultant of interactions between individual
potential (innate, acquired) and external environment (physical, socio-cultural, ecological,
economic and technological). Nature and nurture, growth and maturation.(3 periods)

4. Growih and development of brain and its lifelong impact:

s Brain development and language development

» Functions of brain
»  Windows of opportunities
s Left brain and right brain functions
» Concept of ‘developmentally appropriate’ learning opportunities, getting education
for appropriate parenting. Guidelines provided by neuroscience with respect 1o
designing and developing appropriate learning environment. (4)
5. Relationship between development and learning, Viewing different roles of leamers and
organization of classroom activities accordingly- Leamer as Imitator, Knower, Thinker,
knowledge worker, Performer, Implications for teachers to develop holistic understanding

of the learner (4)
Module 2: Dimensions of development (Credit 1, Hours 15, Marks 25)
s module the student teacher will be able to-

Objectives: A fier learning thi
al development during later childhood and

- explain physical, social, cognitive and mor

adolescence.

- explain views of Piaget, Vygotsky on cognitive development
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wep by Erickson
i ps}r{:hﬂﬁuﬂinl slages Given 0¥
i during :
n serg on maornl developmen — o

compare developme .
arams lor dﬂvcinp:nmt during

cxplain views ol Kohll
organize nppropriale o

ater childhood and adolescence, Caring .

Content: | c
Need of making provision for it

ing |
1. Physical and motor development during

learncr. . .
physical growth and duvulmuncnifufft problerms, ergonomically suitable si,
I di identifying
food. medical checkup for i it

o TR ph}".si.fﬂi [musi{:at} exercise, Yoga, Broup gy
mm-- Organizing activities that give scope for eNSurin
-:}rtbm e and work Organs; Providing adolescence educa,.

working arrangement, P
individual games and SP
development of capacities of s

3 I : 4 1 L] r
;;.i;d ;ulr:‘:ih::u{ii:nm development during later childhood and adolescence: Emotipgg

and social intelligence and role of a school in organizing appropriate _learning progras;

(Emphasis to be given on educational implications r_ath:r than H?E theories) (4)

3. FErickson's ps_}'i:-hﬂﬁl.‘.lciﬁl stages of development during later childhood and adolescenee .
description of stages and role of a school in organizing appropriate learning programs(2)

4. Cognitive development- Piaget's and Vygotsky's views with respect to development of
language and problem solving skills, educational implications of their views (3)

5. Characteristics of stages of moral development as interpreted by Kohlberg (2)

bt

Module 3: Catering to the differences in development (Credit |, Hours 15, Marks 25)

Objectives: Afier learning this module the student teacher will be able to -
- explain individual differcnces within and among the leamers

relate socio-cultural characteristics with individual differences
= galer 1o indiv
- designed

L

idual dif‘fereﬁm:es regarding multiple intelligences and emotional intelligenst
Ueational experiences for differently able learners

Content:

within and among the learnen tTPI
ristics: Home environmen ("
de hg environment in home), Gender (ot

: rbi : 2 . gt
Language (Effect of heterogeneity of | % on leaming and personality develop™

tongue on leaming), gy, Anguage on classroom | ‘ ffect of f
: i . interactions, eliec
3. Individual differences mic background (3)

<ot : Tgarding | i tl
Bm:f. introduction g, G'-"-'li‘m-d*g “'Iilﬂlligcnﬂts (Multiple intelligence view of Gardr® ¢
intelligences throug} TS View, Emotiona| ; . ; piledre?

\ ' educatinna] p e Intelligence and Catering 10 ©

4. leaming styles( Augig Chperiences ( 3)

i ' Visual and b ) d
school for catering y, differey, Emi:;‘:lﬁ;:lﬂllcj, and their relation with learni®® ol
e (1)

- ions af Socio-cultural characte
U5, pe of family, leamj
i : min
differences due 1g Lender, effect of pep



5. Understanding differently abje learner
learners, hearing impaired, vigyg
and teacher for catering to individ

s: i

A :;h}-'mm‘]ly challenged, slow learners and dyslexic

0 p red, &ifled and creative learners, Role of school
Al needs in inclugive set up (6)

n{ﬂd“lc 4: Learner Ellﬂﬂ!ttﬂl‘iﬁlifﬂ nnil rioles l't;h.“_ell (17 Learn ing [lei: 1. Hours 15.Marks

23) | o

Objectives: After learning this module the student teacher wil|
. design learing experiences for development of personality
- explain concept of adjustment and cayses of maladjustment
- suggest ways to help learners with problems of adjustment

- explain implications of various learer characteristics affecting learning

be able to -

Content:

1. Concept of personality, Self-concept of learner, Development of personality, self-concept
and leadership qualities of learner through various classroom activities and co-curricular
programs.( (4)

2. Concept and of adjustment, Causes of maladjustment, Problems of adjustment in
adolescents and role of school, and teachers in helping the students facing following
problems- Anxiety, withdrawal, aggression, delinquency, drug addition, failure and low
achievement (3)

3. Learner’s characteristics affecting learning and their implications to teaching
Psychological characteristics: Maturation, Attention, Interest, Motivation (Maslow’s
hierarchy of needs, achievement motivation), Aptitude (8)

Assignments : (25 marks)
1. Conducting case study of one learner and writing a report (Marks 15)
2. Conducting survey on two adolescent girls from different social strata or one girl and one
boy in same social strata and writing report how gender, caste and social class may
impact the development, personality and learning of adolescent. (Marks 10)

Guidelines for assipnments Case Study of one learner:
* One student is to be selected consulting school teacher! parent. The student teachers may

select any child having impairment / child having leamning difficulty/ child having
behavioral problem/ gifted child/ creative child/ under achiever

* Child should be studied from sociological, psychological and academic point of view.

* Following sources may be used for collecting information- Achievement record, Home
visit, and detailed interview of the child, and administration of simple tools such as a
questionnaire assessing learning environment in home, learning difficulties, interest,
Maotivation, and adjustment problems ete.
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file of the child, strengths, likes dislikes,

» Report should include the complete pro
suggested.

weaknesses, problems, analysis of possible causcs and remedics
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| Educafion

i nmd
Course 2: Contemporary In 60 for theory

Total Credits: 4; Marks: 100; Hours:

for completing assignments b
Note: Figures in the brcket show hours for.24

axcluding hours 10 be spent by studen; ety

iransaction

i Credit 1, Hours |
1 ting System of Fducation 0 reform Society (Cr 5. Mo,
Moduale 1: Tmplementing oy
25)

he student tcacher will be able to -
[ present Indian socicty

Indian Society. ‘ * |
o teacher and education In the social reformatin,

| values and their inculeation through education

Objectives: Afler learning this ﬂm_':iulu 1
comprehend the clear picturc of p
understand the current problems in
understand and express the role n_f
understand the importance of socla

Content: .
I, Nature of present Indian Society—multi-religious,

2, grrcm issues and problems in Indian Society — Illiteracy, PﬂferIartiﬂn, Superstition
Communal disharmony, Injustice and violence to women, Gender disparity, Dowry systan
Female feticide.(4)

3. Teacher as an agent of social change.(1)

4. Educating children for civic responsibility(1)

5. Inculcation of social values: Communal harmony, Religious tolerance, Linguistic tolerans
Cultural tolerance, Co-operation, Mutual understanding.(4)

6. Inculcating awareness of Social manners, Environment protection, Sustainat!
development, Water literacy, Life skills(3)

multilingual, multicultural, rural, uhe

Module 2: Understanding System of Education with Philosophical PEFS]]EEI:iTEi[de:J !
Hours 15, Marks 25)

Objectives: After learning this module the student teacher will be able to -
= understand the basic concept of education and its process
- think critically regarding

the aspects of education os g s < o aliin
i ste ationshi}
= think and express the phi ystem and their interrela

losophical perspectives of educat;
: ucation
und > phi i izi
u darstland the rele philosophy in realizing the goals and objectives of education.
dn chmd the thoughts of educational thinkers
evelop one’s own phil ' i
i S philosophical approach regarding education
. Concept of Education(1)
Various defj

2,
3.
4.
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5 [mmlﬂ[iﬂn h{:I'lr‘-"E!Erl “dumﬁﬂn
g, Vision ﬂrﬁdu?.aﬁnn: Four Indig
AT cwi_zl"-'i'-"""" of 5'?1"”“ features or the '[]h'llnmph}-' and "
following thinkers: Practice’ of education Advocated by the
pabindranath Tagore: Liberationis Pedupog
w.K.Gandhi: Basic education of m"':ﬂlirm!:‘z
Aurobindo Ghosh: Integral education i

o JKrishnamurthi:Education for individual ang social transf;
slormation,

iy Ty h]!i!ﬂgupht

n Thi"lkt.:r:g;_;ra cal views(2)

IF-su Mciency

ﬂh}d“l[‘." L H Undi‘l‘ﬁtﬂﬂﬂing SFStgln of Educﬂ”ﬂﬂ wi 3 | )
ks 25) th Social Perspectives(Credit 1, Hours 15,

Objectives: After learning this module the student teacher will be ah]

- understand different concepts from educational sociology o

- understand the relevance of democracy with education

- comprehend the importance of national integration and international understanding
understand the idea of multiculturalism and its significance in education
understand the importance of the goals of education as incorporated in Indian

constitution

Content:
1. Role of education in socialization of child (1)

2. Meaning and significance of democracy (2)
2.1 Democratic values- Equality, Brotherhood, Common welfare, Justice
2.2 Democracy and education

3. Concepts of Freedom and Discipline (1)

4. Concept of social stratification (2)
4.1 Education and its impact on social stratification

4.2 Education and social mobility

5. Concepts of National Integration and Ba
6. Concept of International Understanding an

International Understanding (1)

rriers to National Integration (1)
d Education as an cffective agency of

7. Educations and Multiculturalism (1) 5 o - ith
8. Concept of Localisation- privatisation — Globalisation and their relevance Wi
education(2) :
ommission (2)

9. Four Pillars of Education in Dellor’s € .
10, Learning to know, Leaming 0 do, Leaming to live together, Leamning to be
DrMashelkar's Panchsheel of new age(2) _ .
I, Knowledge centered society, Child centered edu-:mlmln. Woman cent-:red.l‘amll.y, Hulmis
centered development, and Innovation centered India. Goals of education and rel2
recommendations as incerporated in Indian Constitution.(1)
17
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Module 4: Contempo

25)

Objectives: Afler le

rary Indian Schooling: Concerns and Issucs (Credit 1, Hours 15, Magg,

{ teacher will be able to -

. ' . 1 2 ‘ﬂﬂ
_ understand the rolc of Universalization of School Educati

" r
_ understand thelden of 'common school' system

3 ‘quali 3 ional Opportunity
. understandCquality of Educational . L 1
. understand the difTerential quality in schooling: Variations in school quality

- understand theRight to Education iill

arning this module the studen

Content:

Universalization of School Education (3)
Right to Education and Universal Access: .
(i) Issucs of a) Universal enrolment b) Universal retention ¢) Universal success
(ii) Issues of quality and equity.
The above to be discussed with specific reference to physical, Economic, social and
cultural access, particularly to girl child and Weaker sections as well as differently- abled

children

2. Equality of Educational Opportunity :(4)

» Meaning of equality and constitutional provisions

« Prevailing nature and forms of inequality, including dominant and minor groups and
related issues

« [nequality in schooling: Public-private schools, rural-urban Schools, single teachers’
schools and many other forms of Inequalities in school systems and the processes
leading to disparities

* Differential quality in schooling: Variations in school quality

3. Idea of 'common school' gystem (2)

4. Right to Education Act and its provisions.(2)

5. Sarva Shiksha Abhiyan (2)

Assignments : (25 marks)

L. Writing an essay on educational thoughts and work of any educational thinker in 189
(Apart from those mentioned in syllabus) or abroad and relevance of the thoughts
today’s Indian education (Marks 10)

L Cnllec}mg information with the help of a questionnaire, from at least 10 persons and
f:ﬂ P:t;:ng: ?I;epun on any one of the following problems in Indian Seciety and SUB_Eﬂ“if‘E
mﬂviui;}.ccigf}" Pﬂp;]mmn ?Rptuﬂ?n‘ Superstition, Communal disharmony. Ijustic

omen, Gender inequality, Dowry system, Female foeticide (Marks 13)
References

A . , |
garwal Amit, Agarwal Babita;(2010), Education and Socicty: ABD Publishers Jaiphr-
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3: Critical Understanding of ICT .
ﬁ?f;l :Erks 4 eredits, Hours: 60 for theory excluding hours to be spent by student teachers fir

completing assignments
Mote: Figures in the bracket show houes for curriculum {ransaction

Objectives: The student teacher will be able to-
. describe the changing pattern of ed ucation due to ICT.
- explain the challenges in integrating ICT in school education
- explain the software and its uses in Education
- apply the ICT strategies in Teaching Learning process

Module 1: Understanding and Execunting ICT Education (Credit 1, Hours 15, Marks 25)
Objectives: After learning this module the student teacher will be able to-

- explain the Technological revolution & its impact on society.

- state the development of Educational technology.

- elaborate the concept, importance, meaning & nature of ICT.

- explain the Need of Information & Communication Technology.

- describe the changing pattern of education due to ICT.

- explain the challenges in integrating ICT in school education.

- use of the online facilities available for Communication

Content:
. Technological Revolution & its impact on society(1)
2. Development of Educational technology & shift from teacher centered to leamner centered
Education (2).

3. Concept, Importance, Meaning & Nature of Information & Communication Technology

(2)
Need of Information & Communication Technology in Education (1)

Scope of ICT in Education: a) Teaching Learning Process b) Publications ¢) Evaluation d)
Research ) Administration (3)

EI;allenges in integrating Information & Communication Technology in school education.
Fac?lhins available for Communication - E-mail
e-Library, websites, Google :
talk, translate, image,

chat, online Audio-video conferencing.

Applications (such as Google doc, Google Drive, map, alert,
groups, calendar, drive) (4)

Module - 2:
{}j;jmm:; ‘:I;::I'sian ding ,“:T in Education (Credit 1, Hours 15, Marks 25)
apprcisz r:a:mr.tg this module the student teacher will be able to
Plain the meaning and characteristios of Computer
Operate various hardware devices, |

ﬂx I L] "
Plain the sofiware and its uses in Education,

20
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Content:
1. Computer - Definition ook
I“_! : 1 1t?mﬂ}clcl‘|5h::5 & Types of € 2
Versatile, Automation, Diligence (33 amputer — Speed, Storage, Accuracy,

2. Hardware and uses.-(6)

e Input devices - Key Doard, Mckise; Setiina
i

s Output devices - Monitor, Printer, § S eoplrenve L igial smusrs,

A peaker, Screen im :
Sromee devices = A age projector
. ge devices = Hard Disk, CD & DVD, Mass Storage Device (Pen drive)

3. Software's and its uses in Education. (6)
¢ Operating System - Concept and function.
» Application Software
= Word Processors
» Presentation software
= Data management -Spread sheet
« Content aceess software —Media Player,
« Media development software-Image Editing Software
Module 3: Applying ICT to Enhance Teaching Learning Process & Evaluation (Credit 1,
Hours 15, Marks 23)
Objectives: After leaming this module the student teacher will be able to -
- analyze the teachin g-learning as a communication process.
- apply the ICT strategies in Teaching Learning process.
. use of ICT in Teaching Learning
- explain the concept, need & uses of internet and intranet
- gxplain the advantage and disadvantage of social networking

Content:
I. Viewing teaching-leaming as a communication process. (4}
e Development of communication skills & ICT skills (Information acquisition and

information dissemination skills) to enhance learning
« Ondemand examination, onling examination.
2. Use of ICT in Teaching Learning — (6)
s CAL - Computer Assisted Learning
e Virlual Classroom throu gh EDUSAT

e M learning (ML)
e Leamning through: Educational Websites, e-books, Teacher Tubes & You Tubes.

3. Concept, need & uses of internet (1)

«  Search Engines - Concept and uses. (1)
gs, Tweeters, WhatsApp , Teacher Tub & Face Book.

e Learning through: Blo PP
Advantage and Jisadvantage of Social Networking like Face Book, Tweeters. (3)
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er (15) (Credit 1, Hours 15, Marks 23)

jer will be able to-

& Changing Roles of Teach
aching, evaluation, educatiop,

the student icach

cncher and siudent in 1€
Environment & Infrastructure

role of teacher due to 1CT

Module 4: 1CT

Objeetives: Aller learning this madule
explain  the relle of |

management, Classroom
comply with the changing

with special reference to Curricylyy,

Content:
hing, Classroom Environmen g,

|. Paradigm shift in Education d
Role of Teacher, Role of student
Infrastructure , Evaluation procedure,

cher in following (11) .

: Rm::;li:l:ii Morals & I?th[ic-.al issues - copyright, Plagiarism, Hacking, “j.

Computer Technology and Security- Computer Viruses. Theft of Information(1)

e Student safety on the Net. (1)

e Facilitator of learning, (1)

« e-content developer, (1)

o c-tutor (1)

« Manager of leamning activities, (1)

» Mediator between learner & web resources (1)

ue to ICT confent,
Methods of Teac
Educational management.(4)

» Evaluator (1)
» Researcher (2)

Assignments : { 25 marks)
1. With the use of online survey tool (Survey Monkey,Online Forms by Google.Kwik

Surveys) collect information about an educational problem and write a report.(15 Marks|
2. ‘hs_at Ed‘ucatmmal web sites, online videos and writing comment on usefulness related 103
topic of interest and send comments by email to teacher educator and team leader siuden!

teacher. (10 Marks)

References
* Bettina S. T. Buchel: Pal - . .
Knowledge Organizations. algrave (2001)Using Communication Technology: Creating
* Curtin,Dennies and others (2000 R .
Graw-Hill Publication m,ﬂ:m, ) Information Technology the Braking wave New Deli-T3
* GoelH .
e Hum Rzg:;ﬂﬁ”:ﬁ;:ﬁﬁﬂ?}.zﬁﬂchIJ'IE GfﬂﬂmiﬁutEhMErrmrgur}rﬂ Publication :
Private Limited omputer and Commonsense .New Delhi: Printice hall of "*
* Jarice Hanson Uma N
b, arulayl  1990)N L5 . i
. Coms v b Ao rriaion Tecologiss n D7
°.(1994) Microsoft Office New Delhi:BPR poy. .-
- ublications
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Course 5 Learning and Tenching
Marks: 100, Credits: 4, Hours: 60 for th

completing assignments
Note: Figures in the bracket show ho

cory cxcluding hours to be spent by student teachers g,

wrs for curricilum trnsaction

‘enching (Credit 1, Hours 15, Marks 25)

dule 1: Concept of learning and 1 .
g the student teacher will be able to -

Objeetives: Afler learning this module
- explain concept of learning ‘
- explain types of knowledge and processes of knowing
- elaborate stages of teaching
- develop insight into various roles of a teacher

Content:
I. Concept of leaming: Meaning and process of learning, Distinctions between learning as

‘construction of knowledge' and learning as transmission and reception of knowledge'.(3)

2. Types of knowledge: factual, conceptual, procedural, meta-cognitive (2)

Processes of knowing: remembering, comprehending, analyzing, evaluating, crealing(2)

4, Process of creating knowledge representations as a means of communication, Ways/
modes of representing knowledge, concept mapping, designing diagrams such as:
classification, hierarchy, structural charts, models, simulations.(3)

5. Concept of teaching: Various definitions of teaching, teaching as complex activity , pre-
aclive, interactive and post active stages of teaching (3)

6. Role of teacher in teaching-learning situations: a) transmitter of knowledge, b) model, ¢
facilitator, d) negotiator, &) co-learner (2)

5}

Module 2:Various views on human learning (Credit 1, Hours 15, Marks 23)
Objectives: After learning this module the student teacher will be able to -
- compare various views on human leaming
- consider various roles of leamer and teacher for planning of various learning situations

Content:

I. Views on human learning with reference to (i) Concepts and principles of each view and

their applicability in different learning situations (ii) Relevance and applicability of
various theories of learning for different kinds of learning situations(iii) Role of leamer
and tcacher in various learnin £ situations (15)

Behaviourist (conditioning by Pavlov and Skinner in brief),

* Cognitivist { views of Bruner and Ausubel)

Information-processing view(Atkinson Shifrin)

Humanisi( Carl Rogers)

Social-constructivist ( Views of Piaget and Lev Vygotski)
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fodule 3: Various ways to facilitate |,
p Hrﬂ-ﬂ,c,g After learning this module
. elaborate principles o constriciyis
- assisting learners to think inductiy T "
z Hsgi:-'.ting learners to ﬂlll‘linmcm gg::
% a;siitl:!\g learncrs to orgEanize/ slmcui:? T r
- assisting learners to empathize wiy, olh sl
. use simulations and games e
. promote learning in groups

teacher will be gbe to-
“hoperative learnin E-teaching

gically

Content:
|. Meaning and principles of constructivist and cooperative learning-teaching(4)
T Ing

3, Assisting learners to think inductively b :
construction. (2) ¥ based on Hilda Taba's approach to knowledge

3. Assisting learners
construction(2}

4. ﬂss'fhng learners to organize/ structure information logically using principles given b
David Ausubels approach to meaningful verbal learning and knowledge construction (2) ’

5. Assisting learners to empathize with others using role play(1) |

6. Using simulations and games(1)

7. Promoting learning in groups through cooperative learning strategies such as group
discussions, pair and share, role play, games, group projects(3)

o attaj
inment concepts based on Jerom Bruner's approach to knowledge

Module 4: Designing teaching to develop higher mental processes (Credit 1, Hours 15, Marks
25)
Objectives: The student teacher will be able to-

- facilitate information processing.

- organize leaming experiences to develop reasoning and problem solving

- develop self learning skills

- plan for developing Creative thinking

- apply psychological principles for obtaining positive transfer of learning

Content;
I Viewing learning as an information processing model of memory with respect o deep and

surface learning. (htkinsﬂnaﬂhiﬁ'ﬁn approach) Environmental st.irnulmi{m* aﬂe?ﬂnn and
focusing, registration, peruepiinn and STM, cﬂdingll, _amil cnmdmg:. .LTM. retrieval and
rehearsing and meta cognition. Role of teacher in facilitating memorizing (3)

2 Developing logical thinking and Reasoning (2)

3. Developing self learning skills (2)

4. Developing Problem solving through

(2)

Problem based/ project based/ case hased/ learning
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. it e plven by De bono (5) :
b :11:;::“::: t:u: 1I:Im-.~ white teachlig tor minhmielng neitlve transfer ol maxtmbelngl
. I

pmlli\-n Pranstier of Tenrndng (1)

fenments 1 (25 mnrks) | | &
MIE Planning and Implementig o lesson (or lmplementlng cooperative lenrning  technlgues &

andd writhng n report based on the experlenees oblalied
3 Planning  ond Iiplenenting o lesson to promte creative thinking poed wrlting a report)
hased on experlences oblaled

References

o Apparwal JO(2004)," Huentlonal Payehology™, Viki PMublishing House v,
Lad,, New Delli

e Dichler Robert nnd Stownan Joekt 1991, payehology Applied to Teaching™;
Heughton MUTHn compony, oston,

o Dandapant 5.0 2000), “Advanced Edueational Psyehology™; New Delhis
Anmol Publications

o Henson Kenneth (1999, “Educationnl Msychology For LilTeetive Teaching™;
Wadsworth Publishilog Co. Belmont, Calilienin

o Higbee Kenneth ( T98R), ™ Your Memory™; Judy Mtkus, London

o Joyce Bruce ,Well Moo 1985), "Models of Tenehing™; Prentice hall of
Indin, New Delil.

Malone S.A.0 2002), " lenrnlng to Learn"; Vive books Private Lid, New Delhi

Mangal S.K. (2009), *Advanced Fduentionnl Psyehology™; New Delhi: Prentice Hall of |
India ', Lid,
Oshomn Alex (1979),"Your Creative Power™; slnt Panl Sociely, Allababad, India.

Scarleman Alan, lermun Dy los( 1994),
Muacgraw 111, N, Y,

Sharma R and others (2003 ) Mudvaneed Edueatlonnl Payehology™: New
Delhi: Atlantie Publicatlons nod DIsteibntors,
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Course 6: Assessment for Learning
Marks: 100:Credits: 4; Hours: 60 for
completing assignments )
Note: Figures in the bracket show hours for curriculum transaction

Module 1: Assessment and Evaluation (Credit 1, Hours 15, Marks 23)

theory excluding hours to be spent by student teachers for

Objectives- After leaming this module the student teachers will be able to-

- usc assessment in constructivist paradigm for various purposcs
gain critical understanding of issues in evaluation practices

- become aware of key concepts such as, measurement, evaluation, test, examination, formatjy
and summative assessment

- construct and use appropriate tools of evaluation

Content:

1. Assessment and evaluation of leaming in a constructivist paradigm (1)

2. Distinction between "Assessment of Learning’ and 'Assessment for Learning’ (1)

3. Purposes of assessment in a constructivist paradigm (2)
* To engage the learners’ minds for further learning in various dimensions
* To promote development in cognitive, social and emotional aspects

4. Critical review of current evaluation practices and their assumptions about leaming a
development (1)

5. Clarifying the terms (3)
*  Assessment, measurement, evaluation, test, examination
* Formative and summative evaluation
» Continuous and comprehensive assessment
s  Grading.

6. Tools of Evaluation - Written, oral and practical examinations, anecdotal records, Projec
home work and Assignments, participation in activities, Work sheets, Practical work, gro
discussions, port folio, open book test, Rubric, computer based examination (7)

Module 2: Examination Reform Efforts (Credit 1, Hours 15, Marks 25)
Objectives: Afier learning this module the student teachers will be able to-
- critically analyze various examination reforms in India
- give suggestions for improving quality of questions in exam papers
- use ICT in examination
1. !E.xa.mina:inn reform efforts in India: (Discussion should cover analysis of recommendations,
implementations and the emerging concerns) ( 10)
* Secondary Education Commission (1952-53)
* Kothari Commission (1964-66)
* National Policy on Education (1986) and Programme of Action (1992)
* National Curriculum Framework (2005) developed for school education

2B
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Course 6: Assessment for Learning :
Macks: 100:Credits: 4; Hours: 60 for theory excluding hours to be spent by student tcachers for

completing assignments : t
Note: Figures in the bracket show hours for curriculum transac

Module 1: Assessment and Tvaluntion (Credit 1, Hours 15, Marks 25)

ion

Objectives- Afler leaming this module the student teachers will be able to-

- use assessiment in constructivist paradigm for various purposes

- gain eritical understanding of issues in evaluation practices

- become aware of key concepts such as, measurement, evaluation, test, examination, formatiye
and summative assessment

- construct and use appropriate tools of evaluation

Content:

1. Assessment and evaluation of learning in a constructivist paradigm (1)

2. Distinction between "Assessment of Learning’ and "Assessment for Leamning’ (1)

3. Purposes of assessment in a constructivist paradigm (2)
» To engage the learners’ minds for further learning in various dimensions
* To promote development in cognitive, social and emotional aspects

4. Critical review of current evaluation practices and their assumptions about leaming
development (1)

5. Clarifying the terms (3)
*  Assessment, measurement, evaluation, test, examination
= Formative and summative evaluation
* Continuous and comprehensive assessment
* Omding.

6. Tools of Evaluation - Written, oral and practical examinations, anecdotal records, Projects,
hi:':me work and Assignments, participation in activities, Work sheets, Practical work, group
discussions, port folio, open book test, Rubric, computer based examination (7 "

Module 2: Examination Reform Efforts (Credit 1, Hours 15, Marks 25)
Objectives: After leaming this module the student teachers will be able to-
- critically analyze various examination reforms in India
- give suggestions for improving quality of questions in exam papers
= use ICT in examination
1. F—‘mminaticm reform efforts in India: (Discussion should cover analysis of recommendations, |
implementations and the emerging concerns) (10)
* Secondary Education Commission (1952-53)
* Kothari Commission (1964-66)
* MNational Policy on Education (1986) and Programme of Action (1992)
Mational Curriculum Framework (2005) developed for school education
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2. introducing flexibility in examination-taking ey
3. [mpmvinr‘; quality and range of questions in’:xﬂqn'.‘:ﬂzlmmé 4
4. Examinalion management (1) papers (2)
5, Role of ICT in examination (1)

M-l:r_li"ll‘:ﬂ Data f"‘-““*&'i"m l:ll"i'l"llll:k amil Reporting (Credit 1, Hours 15, Marks 25)
objectives: Adter leaming this module flhe stuclent teachers will be ahle to-
- analyze and interpret data for drawing infcrences
- usc various types of feedback for im proving learning
- develop and maintain a comprehensive and consolidated learner profile
Content:
1. Statistical tools (10)
» Percentage,Frequency distributionCentral tendency (concept and calculations)
» Variation, Normal distribution, Percentile rank, Correlation {concept only)
» Frequencypolygon, bar diagram, Interpretation of Analyzed data
2. Feedback as an essential component of formative assessment (3)
» LUse of assessment for feedback and for taking pedagogic decisions
« Types of teacher feedback (written and oral)
s Peer feedback
» Place of marks, grades and qualitative descriptions
3. Developing and maintaining a comprehensive and consolidated leamer profile (2)
» Purposes of reporting: To communicate Progress and profile of leamer

+ Basis for further pedagogic decisions

Module 4: Examination System and School-based Assessment (Credit 1, Hours 15, Marks 25)
Objectives: After learning this module the student teachers will be able to-
- Critically analyze impact of the prevailing examination system

- Evaluate impact of examination-driven schooling
Evolve realistic, comprehensive and dynamic assessment procedures that are able to keep

the whele student in view

Content;
|, Examination for gradation, social selection and placement (3)

Impact of the prevailing examination system on student learning and stakeholders (3)

Entrance tests and their influence on students and school system (2)

2
3.
4. Impact of examination-driven schooling on pedagogy: Content-confined, Information focused

Testing, Memory centric teaching and testing {4)
De-linking school based assessment from examinations: Some possibilities and alternate

Practices (1)
Dimensions and levels of learning to be assessed (Contexts of assessment: subject-related and

learner-related) (2)
29
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course 8 knowledge and Curriculyy,

M[lTkE'. ![H]] Ei‘ﬂdits: 4‘ Hu“rs: E{} ﬁ}r H'Il:[]
completing nssignments

ry excluding hours to be spent by student teachers for

Note: Figures in the bracket show hours for curriculum transactlon
Objectives:

Deseribe epistemological bases of modern child centered education

Justify changes in education due to advancement in ICT and educational psychology.
Relate constitutional values with education,

Explain  educational  implications of
multiculturalism, multilingualism

Describe the role of NCERT, SCERT, SSC/ CBSC /ICSE Boards and Text book Bureau
Explain the determinants of curriculum development

Select and develop the proper learning resources.

nationalism, universalism, secularism,

Module 1:Epistemological bases of education(Credit 1, Hours 15, Marks 25)
Objectives: After learning this module the student teacher will be able to-

=

explain the Concept of Epistemology.

elaborate the types and process of generating knowledge,

differentiate “knowledge’ and ‘skill’, ‘teaching’ and ‘training’, ‘knowledge' and
‘information’, and ‘reason’ and ‘belief”. _

describe epistemological bases of modern child centered education

locate references regarding learner as a knowledge generator

Content:

1. Concept of Epistemology: meaning and definitions. (1)

2. Meaning, and Types of knowledge: factual, conceptual, procedural, meta-cognitive (2)

3. Sowurces of knowledge: Perception, inference and intuition(1)

4. Process of generation of knowledge: Observation of Facts, establishing causal
relationship, concept formation through inductive thinking, generating and verifying
hypotheses, theory building(1)

5. Difference between ‘knowledge’ and ‘skill’; ‘teaching’ and ‘training’; ‘knowledge’ and
‘information’; and ‘reason’ and ‘belief”. (2)

6. Concept, need and significance of activity, discovery and dialogue in education. (2)

7. Bases of modern child centered education with reference to activity, discovery and
dialogue of Gandhi, Tagore, Dewey and Plato, Freire respectively. (5)

8.

Learner as creator of knowledge as given in NCF 2005(1)

Module 2:Social bases of edueation(Credit |, Hours 15, Marks 25)
Objectives: After learning this module the student teacher will be able to-

- explain the Concept, meaning and nature of knowledge centered society.
- explain the Concept of culture and modernity.

31
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Confent:

1.

w1

s with cducation.

e r universalism, secularism,
implications  ©

relate constitutional valu
. explain educational

multiculturalism, multilingualism ; ional psychology.
. justify changes in education due 10 advancement in ICT and educational psy BY

nationalism,

Concept, meaning and nature of knowledge centered society. (2)

Concept of culture and modernity. (n ‘ L : :
Values in Indian constitution and their educational implications (3): equity and
equality,individual opportunity and Social justice and dignity, :ien;m::raﬂ}-’l —

Concept of nationalism, universalism, secularisni, multiculturalism, multilinguaiism kg

their educational implications (3)

Changes in education due o advancement in
psychology such as constructivism, brain based learning: (4)

« Changes in curriculum, daily routine of school, methods of teaching, evaluation

procedure, role of teacher and learner
e Emphasis on self learning, individual autonomy, choice based learning, distance

learning, constructivist learning-teaching

ICT and new trends in educational

Module 3: Concept of curriculum{Credit 1, Hours 15, Marks 25)
Objectives: Afier learning this module the student teacher will be able to-

explain the concept of curriculum.

distinguish hidden and enacted curriculum.

explain various dimension of curriculum.

compare between curriculum, syllabus and textbook.

use different approaches of curriculum development

elaborate process of curriculum development,

describe the role of NCERT, SCERT, SSC/ CBSC /ICSE Boards and Text book Bureau
explain the determinants of curriculum development

Content:

Lin B L e

Concept of curriculum: Meaning and nature (1)

Meaning of hidden and enacted curriculum. (1)
Dimensions of the curriculum and their relationship with the aims of education (2)
Relationship among curriculum, syllabus and textbook. (2)
Different approaches to curriculum development (4)

* Subject centered

* Environmentalist (incorporating local concerns)

* Behaviorist

* Competency based

Learner centered

* Constructivist
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. Determinants of curriculum development: Pol

Role of NCERT, SCERT S5
’ » 03/ C : . .
development, text book preparat S Foards and Text book Bureau in curriculum

: ion and resea
Process of curriculum developmen 3) reh(l)

» Formulating aims and objectives,

» Selecting content knowled ge ol differem

. Fjrganizling fundamental concepls and
integrating themes within different subje

» Selecting and organizin g

subjects,

themes vertical as well as across level and
cls.

learning situations,

itical ideology, socio-economic changes,

mﬂmmEﬂdﬂtlﬂnE 'I:Ir Yarmus Eﬂmﬂ‘liﬂsinﬂ31 ad vancement in Science and nghnujng}r{],]

Module 4: Curriculum implementation and renewal(Credit 1, Hours 15, Marks 25)
Objectives: After learning this module the student teacher will be able to-

- explain teacher’s role in curriculum transaction.
- select and develop the proper learning resources.
- elaborate the process of curriculum evaluation and renewal.

Content:

Teacher’s role in curriculum transaction through: (4)

» Interpretation of curricular aims.

= Formulation of instructional objectives

s Contextualization of learning.

* Designing varied learning experiences.

* Curricular adaptation for catering special needs of diverse learners

Selection, development and implementation of learning resources (text books, teaching —

learming material and resources outside the school, local environment, community ete.);

leaming resources required for catering special needs of learners (3)

Evolving assessment modes for testing learning objectives. (2)

Process of curriculum evaluation and renewal. (3)

= Need for continuous evaluation of curriculum.

» Feedback from learner, teacher, community and administrator.

» Locating in-congruencies and correspondence between expectation and actual
achievement

* Restructuring curriculum

. Teacher's role in curriculum development, transaction and evaluation of curriculum (2)

Research on curriculum (1)
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Course 9 Creating an Inclusive Scligo
Ml-]_[kﬁ: Iﬂﬂ, Cr'l.'.‘-l'jltﬁ: 4ri'iﬂum: ﬁﬂrﬂr Ihﬂﬂry l:.x.{.‘-ll.ldi“-g h“urs io be Epl:ﬂt h}. ﬁll.ldﬂﬂt Iﬂﬂchcrﬂ far

completing assignments
Note: Figures in the bracket show hours for curricutum transaction

UI:_]c'Eti'rcs

Become aware of legal provisions and policies about inclusive education in India

Explain causes characteristics and special needs of children with physical, mental,
economic, cultural diversity and leaming disability

Orient parents and peer group for support

Use cooperative leaming strategies in class

Collaborate with support teachers

Apply learner friendly evaluation process

Module 1: Concept and policy perspectives of Inclusive edueation (Credit 1, Hours 15, Marks

23}

=

Content:
1.

Objectives: On completion ofthe module the student teachers will be able to -

explain the development of concept of inclusive education

compare the terms impairment, disability and Handicap

explain principles and scope of inclusive education

become aware of legal provisions and policies about inclusive education in India

Development of the concept of Inclusive Education: Special, Integrated and Inclusive
Education; concept of Impairment, disability and Handicap (4)

Principles and Scope of inclusive education; inclusion of physical, academic, socio-

cultural and financially diverse Learners (2)

Legal Policies and Perspectives(9)

* Important International Declarations/Conventions/Proclamations -  Biwako
Millennium Framework (BMF, 1993-2012); Recommendations of the Salamanca
Quatement and Framework of Action, 1994 Educational Provisions in the UN

Convention on the Rights of Persons with Disabilities (UNCRPD), 2006

« National Policy of Education (1986) and Program of Action (1992); Persons with
Disabilitics Act (1995); National Policy ol Disabilities (2006); National Curriculum
Framework (2005), Concession and Facilities to Diverse Learners (Academic and
Financial), Inclusive Education under Sarva Shiksha Abhiyan (S54), Madhymic

Shiksha Abhiyan
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Module 2: Undersianding diversities

25)

« Special Role of Institutions for the Education of Ehiidm?ﬂw“ht [;fiﬂb;!i?i?g..
Rehabilitation  Council of India, aninn.s:t .msml.ﬂﬂs, _ﬂl‘" Dlh E;JT ; lsacuhuﬁs,
Composite Regional Cenfres (CRCs), Distric D’F'E}b’hl}r Rehabilitation Centres
(DDRCs); Structures like BRCs, CRCs under SSA, National Trust and NGOs.

and defining special needs(Credit 1, Hours 15, Marks

Objectives: On completion of the module the student teachers will be able to -

explain causes characteristics and speeial needs of children with physical :divc::sit:,-'

explain causes characteristics and special needs of children with m-:nt'fi! w]n..:ars;}:;:I .

explain causes characteristics and special needs of children with learning dlSﬁbJ]lflEs
explain causes characteristics and special needs of children with Socio-economic-cultural

and emotional diversity

Content:

o g

Causes, characteristics and special needs of Children with physical diversities (Visually
Impaired, Hearing Impaired, children with Loco-motor and Neuromuscular diversities,
children with Multiple Disabilities) (4)

Children with Intellectual diversities(Mentally challenged, gifted, creative children)(4)
Children with Learning disabilities{Dyslexia, dvscalculia, dysgraphiva, Autism)(4)
Socio-economic-culturally and emotionally diverse learners, children from deprived
section(3)

Module 3: Making school ready for inclusion(Credit 1, Hours 15, Marks 25)
Objectives: On completion ofthe module the student teachers will be able to —

- describe infrastructural changes required for inclusion of diverse students
- explain support services for inclusive education

- maintain records in inclusive set up

= explain application of technology in inclusive education

- involve community resources as a su pport

- orient parents and peer group for support

Content;

1.

School's readiness for inclusion: Support from school management, Infrastructure and
accessibility for inclusion of various type of diverse leamers (3)

Supportive services required for meeting special needs in the classroom — special
teacher, specch therapist, physiotherapist, occupational therapist, and counselor(3)
Documentation, record keeping and maintenance(3)

Tﬂﬂ}lﬂﬂlﬂgical advancement and its application — ICT, adaptive and assistive devices,
€quipments and other technologies for different disabilities(2)

Involyi i :
! olving community resources as source of support to teachers in the successful
implementation of inclusive education(2)
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Involving external agencies fir nelw
LA

communication with rking - setling up appropriate forms of

professionals ang PMara-professionaly

s Secking for reciproc
programs, social ﬁtI:.IEL -m pport ol pre-school programs, prevocational training
s security, dilferemt provisions, concessions. ste.

. Orientation © be given 1o
. . : Parents amd peers : :
implementation ol inclusive education(2) n and role of them in the 5u:¢¢ssitul

Mnli“'f! 4: Inclusive ]lrllli:tll'l:! in classronms for all(Credit 1, Hours 15, Marks 25)
Objectives: On completion ofihe module the student teachers will be able to —

explain the procedure of pre-assessment development

develop im:li.':.'i:! ual education plan to cater special needs of students
- use cooperative leaming strategies in class

- collaborate with support teachers
- apply leamner friendly evaluation process

Content:

1. Assessment of children to know their profile(2)

2. Classroom management and organization{2)

3. Making lcaming more meaningful : Developing Individual Education Plan for responding
to special needs by developing strategies for differentiating content, curricular adaptations,
lesson planning, remedial teaching (3)

4. Pedagogical strategies to respond to individual needs of students: Cooperative leaming
strategies in the classroom, peer tutoring, social learning, buddy system, reflective
teaching, multisensory teaching, ete.(3)

5. Developing partnerships in teaching: Teacher and special teacher; Teacher and co-
teaching personnel; Parents as partners — developing positive relationships between school
and home(2)

6. Development and application of leamner -friendly evaluation procedures: using various
formative tools and adaptations in evaluation procedures, Different provisions and
concessions for examination by the boards in respective States(3)

Assignments : ( 25 marks) -
I. Survey of special educational needs of exceptional students and infrastructural provisions

made; procedures used in curriculum transaction and evaluation by primary or secondary
the school for exceptional students and preparing a report (13 Marks)

2. Preparation of special learning material for a student with diversity, implementation of
material, evaluating effectiveness and preparing a report. (10 Marks)
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Course 10: Language aeross Curriculyy,

Marks:
qssignments)

100; Credit: 4; Hours: 60 (Excluding hours 1o be spent by student teachers for completing

Note: Figures in the bracket show hours for curriculum transaction

Module 1: The Nature and Characteristics of Language (Credit 1, Hours 15, Marks 25)

Objectives: Afler learning this module student teacher will be able to-

- Discuss basic nature and characteristies of Jan puage
Explain importance of phonetics of language

Elaborate relationship of language with society, culture, literature
Explain the significance of basic principle of linguistics

Content:

9,
10.

Language as basic means of communication (1)

Specific human behavior, system of symbols, oral and written forms (2)

Innate capacity, habit formation (1)

Voice production mechanism (1)

Phonetics, phonology, vowel Sounds, Consonants sounds, diphthongs , stress intonation
(3)

Brief introduction to linguistics as a separate discipline (1)

Pragmatics, inter language, multilingualism (1)

Language and society ( gender, power, identity, class); Language and Culture; Language
and literature (1)

Standard form of language and dialects (1)

Language and Process of thinking (1)

Module 2: Acquisition of Language (Credit 1, Hours 15, Marks 25)

Objectives: After learning this module student teacher will be able to-

- Explain the process of acquisition of language and stages of acquisition of knowledge

- Apply the theoretical principles of Dewey, Piaget, Vygotsky, Chomskey in teaching-
learning transaction

- Explain functions of brain in language acquisition

- Discuss place and importance of mother tongue, verbal intelligence

- Explain the place of language in personality development

- Discuss the impact of ICT on language and English on mother tongue

Content:

La bed I ==

The process of acquisition of lanpuage; Different stages in the acquisition of language (2)
Contribution of John Dewey, Jean Piaget, Vygotsky, Noam Chomskey (4)
Functions of brain in language acquisition (1)

. Role of language in socialization (1)
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. individual’s life (1)

rance of mol
el ed activities (3)

5 Place and im ‘
. Dﬂ-etnpmcntnfverbni intell
7. Place of language in pﬂr_snnnht

Impact of 1CT on language (1)

9, Impact of English on mother tongue (n
ge in Gchool Curriculum (Credit 1, Hoyry |
5I

sModule 3: Place and Importance of Langua

Marks 23)
acher will be able to-

dent &
ge in school curriculum

d centrality of langua
and policies

very subject ed ucation

ther subjects

d Semi English medium for Science

Objectives: After learning this module stu

. explain the place of language an
- discuss the Constitutional provisions
describe importance of language in €
explain the correlation of language with 0
discuss the Tssue of medium of instruction an

Content:
|. Place of language in school curriculum; centrality of language in learning (2)

9. Constitutional provisions and policies (Art 343 to 351)
Provisions in Kothari Commission, National
Recommendations regarding language education in NCF 2005 (3)

3. thectivﬁ of teaching language in general, their specifications (2)

4. First language, Second language, Third language, Three language fo rmula (1)

Epuﬂance of language in every subject education-Science/mathematics/social sciencs

3. Study of classical languages with special reference to Sanskrit(1)

3: gt':dylm: mother tongue, l‘ﬂlnguﬂgcﬁ [rom other states, foreign languages (1)

: |55$ a;mr;f language with other subjects (1)

- of medium of i i i ;
<X ufmunilingi;l:zt:‘:;:ﬁ;, Semi English medium for Science (1)

Policy of Education (155

LA

k] ¥

Objectives: ing thi
j After learning this module student teacher will be able to

- apply various method
s of teaching int

3 . . r i

:;F:ﬂ! :L O bafi.; Ski;:sactmn of content
- ply different techni

: Iqu
Aot el v ques h? enhance teaching learning t i f age
explain functi ays of enriching vocabula KiEgRg o MRS
nctional purposes of learing !ﬂn;a
ge

explain the characyeri
. teristic
appreciate the language s of language teacher
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e

T

structural method, Erammyy
method, dircct method, 1niermer:
Internciive teaching ung Cooperative lcarning (4)

Teaching of four basic skille « . .
ic skills - I:stemng, speaking, reading, writing: Different ways and

activities 10 develop thege ski
' l!l & 5 E B
language teaching (3) = I”turr‘"]"m"'sh'F of these skills; Construetivism in

Different techniques 1o cnhance (each
elocution, role play, mock conversaijon
language games (3) .
Enrichment of vocabulary, active

ng lanpuage : aural-oral method,
v direct method, grammar translation

Ing leaming transaction of language : debate,
dramatization, quiz, cross word puzeles, riddles,

Conversion of word form and passive vocabulary, synonyms, antonyms,
s( noun to adjective, verb to noun, adjective to noun, noun to

verb ctc), one word substitution, idioms, phrases, proverbs, figures of speech (1)
Developing verbalf linguistic creativity (1)

Developing art of translation, appreciation of literature and Encouraging creative writing
(1)

Learning language for specific functional purposes: Conversation, to make introduction,
vote of thanks, compeering, announcements, interview { taking and giving), short speech,
debate (1)

Characteristics needed for language teacher (1)

Assignments : { 25 marks)

3

To prepare leaming material in the form of written script based on different techniques to
enhance teaching learning transaction of language: debate, elocution, role play, mock
conversation, dramatization, quiz, cross word puzzles, riddles. (15)

Discuss the issue of multiculturalism and multilingualism in classroom with teachers and

prepare a written report on it. (10)
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=t . G0for theory excluding hours to be sp ¥ student %u :

Marks: 100, Credits: 4, Hours
completing assignments
Mote: Figures in ihe brochel
Course Ohjectives:

o Describe issucs concerned with women .
remedial measures (o overcome constraints to education of women

lvowy hours Tor curriculum {ransaction

s Suggest . =y
+  Understand various social reform movements in India with respect to women

« Design learning experiences for gender sensitization and women empowerment
« Organize training and counselling for various personnel regarding gender equaliy , ,
w  ad]
women empawerment

Module 1: Concept of Gender, Gender Issues and Concerned Recommendations
(Credit: 1, hours: 15, Marks: 25)

Objectives: After learning this module the student teacher will be able to-
- explain concepts of gender, sex, feminism and gender bias
- describe issues concerned with women
- explain recommendations of various commissions and Abhiyan regarding wome

education
Content:

1. Concepts: Gender, sex, sexuality, patriarchy, masculinity and feminism, Gender b
gender stereotyping (2)

2. Equity and equality in relation with caste, class, religion, ethnicity, disability and g
@) '

3. Issues concerned with women: Foeticide, infanticide, early marriages, dowry, dessi®
widow, violence against women, illiteracy, intoxication, sexual harassment heald
problems, malnutrition, prostitution(4)

4,

Gender inequality due to biased socialisation practices in family, schools and other form

and informal organisations (2) :
5. R-:I:-.»nm.rne_ndatiuns regarding Women's Education and Empowerment: Kot
CﬂlﬂM!EEI?ﬂil'?M-ﬁﬁ], National Policy of Education (1986), Sarva Shiksha ABhi
E:Eih Eﬂ: to Education Act(2009), Madhyamic Shiksha Abhiyan(2010). V"
y as suggested by Raghunath Mashelkar in New Panchsheel of Educat™®"

Module 2: Constraint .
25) 5 in Women Edueation and Empowerment (Credit: |, Hours: 15, M

Titd

Ob, : i i
Jectives: Afler learning this module the student teacher will be able to-
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1.

explain constrainis in the soci
s : 0~

explain constraints 1o educatig
n

Politicg] 5
. Valzm regarding women empowerment
suggest remedial measures 1o g

of
% Women ip Inelia
Moo Constrainie

Constraints in the socio-politica| ¢

. algy - 5
Family /Parents /Patriarchy " regarding women empowerment:(7)
Caste system

Orthodoxy in the matter of religion and cy|
Economic causes Culture,

Social attitude towards women

Elected representatives at all levels, leaders politicians et

Police Personnel and Gender Sensitization r e
Administration/Employment Sector

Media and Technology

Law and judiciary

Agencies perpetuating violence: Family, school, work place and media
(Print and electronic)

NGO's and Civil Society

5. Consiraints to education of Women in India: (§)

Module 3: Dimensions and Movemen
Marks:25)

Objectives: A fier learning this module the st

o

Access and retention in education due to remote locations, inadequate infrastructure
and poor facilities in schools

Traditional Patriarchal Mindset and discrimination

Underestimation of women capabilities and intelligence

Undervaluation of Female Labor

Sexual harassment and violence in school sefting

Reinforcement of Gender Roles in educational and career opportunitics
Reinforcement of Gender diserimination and Stereotyping in the present education

system through hidden curriculum, textbook, teacher's attitude

ts for Women Empowerment (Credit: 1, hours: 13,

udent teacher will be able to-

: myensions of women empowerment
arious social cefarm movements in India with respect to women

jsions in canstitution for gender equality

explain concept and d
become aware aboul ¥
explain relevance of prov
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Content:
1.

LY ]

empowerment:  Individual

i i men
inortance  and  Dimensions aof  wo :
i i t, Physical empowerment,

empowerment, Socinl empowerment, Feonomic empowermen

psychological cmpowerment, Political empowerment(4) ——
gome landmarks from socinl reform movements with focus on women's education and

social status: Raja Rammohan Roy, Tarabai Shinde, Maharshi Dhondo Keshav Karve,
Savitribai and Mahatma Phule (3) ‘ . .

Various reform movements before independence: Act of Sati (abolish) 1829, Hindu
Widow Remarriage Act” 1856, the Child Restriction Act, 1929, Women Property Right

Act, 1937 ete.(2)
Reform movements after independence: (3)
The Hindu Marriage Act, 1955 (regarding the age for marriage, monogamy and

guardianship of the mother )
« Hindu Adoptions and Maintenance Act, 1956(adoption by unmarried women, widow
or divorcee of sound mind )
» Dowry Prohibition Act of 1961
Provisions in the Constitution of India: (3)
Article 14, Article 15, Article 15 (3) about special provision enabling the state to make
affirmative discriminations in favour of women; Article 42 directs the state to make
provision for ensuring just and human conditions of work and maternity relief. Articles
15 (A), (E) to renounce the practices derogatory to the dignity of women

Module 4: Education for Gender Equality and Women Empowerment (Credit: 1, hours: 15,
Marks: 25)

Objectives: After learning this module the student teacher will be able to-

- explain role of school in gender equality and women empowerment

- analyze and develop school curriculum with gender equality perspective

- design leaming experiences for gender sensitization and women empowerment

- organize training and counselling for various personnel regarding gender equality and
women empowerment

- develop oneself to become change agent

Content:

1.

:;Ttin:fgschuw : Provision of secure and encouraging environment, Sufficient Light
display u;f""t‘:i“?{j Separate ‘r"-:EIShI'DDmS. cleanliness, ldentity cards for entry in the institute,
medical che d:p e h'&IF lines for ‘:Vﬂmen. Hostel facilities, transport facility, regular
paren Hemhﬂup’ Propes lmplcmenfutmn of government welfare schemes for girls, regular
meetings, women grievance cell, redressing sexual harassment cases (3)
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Content:
L.

b2

Dimensions of women cmpowerment: |"'ﬂiui,d“&]

«andd . 4
Concept,  Imporlance 5 . ement. Physical empaw,
= nt, Fconomic empowe ¥ pm"‘-‘"ﬂem‘

empowenment, Social cmp:w.-::m;cl ! g
N e i, [Foliticol cimypo )
Psychological empowWerIne i n women's ¢ .
) et soctl reform movements with focus o *ducatip, i
gome Jandmarks from socH d

social status: Rajo Rammohon Koy, Tarabai Shinde, Maharshi Dhondo Keshay Kan,r,:.
atvibai and Mahatma Phule (3) o |

f’::;::::q;lhnn movements belore in-:!npmu:!r:n_m?: Acl ol intn (::hﬂ]llshl 1829, Hingy

Widow Remarringe Act’ 1856, the Child Restriction Act, 1929, Women Propeny Riy,

Act, 1937 ete(2)

Reform movements afler independence: (3)

e The Hindu Marringe Act, 1953 (regarding the age for marrioge, monogamy gnq
guardianship of the mother )

» Hindu Adoptions and Maintenance Act, 1956(adoption by unmarried women, widy,
or divorcee of sound mind )

« Dowry Prohibition Act of 1961

Provisions in the Constitution of India: (3)

Article 14, Article 15, Article 15 (3) about special provision enabling the state to make

affirmative discriminations in favour of women; Article 42 directs the state to make

provision for ensuring just and human conditions of work and maternity relief. Aricles

15 (A), (E) to renounce the practices derogatory to the dignity of women

Module 4: Education for Gender Equality and Women Empowerment (Credit: 1. hours: 15,
Marks: 25)

Objectives: After learning this module the student teacher will be able to-

Caonteni:

1.

- explain role of school

in gender equality and women empowerment
ana_iyze and develop school curriculum with gender equality perspective
desi gn leamning cxperiences for gender sensitization an
arganize training and counselling for varioys
WOmen empowerment

develop oneself to become change agent

d women empowerment
personnel regarding pender equality and

Role of school -
Internal Security,
display of telep
medical checkup,

Provisi
= I5lon of secure ang encouraging env
Parale washrooms, cleanliness,
one help lines for women
T

ironment,  Sufficient Light
Identity cards for entry in the instiute
Prope implementagion, uf ﬂl'Eﬂﬁ[ul facilities, transport 1";1ri|_i|3, n:~_|1zu::l;
eetings, women i g mmm“"f welfare schemes for girls, I'L:_-“
ERSvance call redressing sexual harassment cases ()
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